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requirements is that they seem to demand
only "exposure" to so many hours of instruction. The college is sometimes merely
to certify how many hundred hours the
student has sat in the classroom, with no
statement as to marks or evaluations of her
own work or any other result of the exposure.
I said that if you complained to the authorities of some states that their requirements limited their candidates to their own
state normal school, they would no doubt
reply that they preferred their own young
people, anyway. This is a real element in
the present situation. In hard times authorities not unnaturally want to take care
of their own people. Lots of local families
are hard up. The official's, conceiving of
teaching positions as a sort of "dole," sometimes tend to distribute them to those of
their own people who most need the money
rather than to the most competent teachers
who can best serve the children of the state,
It is a very natural instinct in bitter days
of need but, alas, a very perilous one for
the schools of the nation.
The requiring of a lot of specific points
or hours in certain subjects for licenses to
teach, this growing tendency against which
I am protesting, is, curiously enough, just
contrary to the newest and most approved
educational practice of the time. Does not
that seem rather quaint? The drift in college admission policies, for example, has
been just the other way. Many of the best
schools and colleges have been endeavoring
to stop merely adding up hours of "exposure" to instruction, and have been trying
instead to set up tests of power and of
achievement. The psychological and scholastic aptitude tests for admission to college,
the reduction in the number of prescribed
subjects, the abolition of prescribed courses
for the degree, the comprehensive examinations and special honors courses are striking examples of this tendency. It is seen
also in various professional fields and recently in the enlightened effort of the United
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States Civil Service Commission to set up
a general test of power and qualification,
without requiring specific subjects, for college graduates wishing to enter the government service.
It would seem reasonable to expect in the
profession of education itself some similar
effort to test the personality, the power, the
general education and the professional aptitude of would-be teachers. There are indeed a few attempts of this sort, but on the
whole the drift seems to be toward the
strangely detailed, "catch" requirements that
tend to discourage educated persons from
trying to teach in our public schools.
The case is not going by default, however. A rising tide of protest is becoming
evident. The great scholarly associations,
for example, are lifting their voices, asserting that for a teacher of chemistry some
really thorough knowledge of chemistry is
primarily indispensable, or for a teacher of
history some wide and sound knowledge of
history.
Virginia Gildersleeve
WHY THE INDIAN BOARDING SCHOOL FAILED
THE purpose of the earlier Indian
schools was to civilize the Indian as
rapidly as possible. The missionary
and the military had found that the adult
Indian clung tenaciously to his ways and
his familiar haunts. If any marked change
was to be brought about, it appeared that
the children must be caught young, separated from their parents, and taught white
ways.
Ignoring completely the tribal differences
which have been discussed in earlier issues
of Indian Education, the infant representatives of hundreds of tribes were thrown together indiscriminately. The better to encourage the learning of English, the speaking of tribal languages was forbidden. The
ban was enforced through corporal punishment—occasionally of a brutal type. Little
children barely seven years old were torn
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from their parents, shipped sometimes
thousands of miles from home, without understanding what it was all about, and then
housed in vast ugly friendless dormitories
where sixty to a hundred and more children
shared a single room. Bathing and toilet
facilities were (and sometimes still are) inconvenient and unsanitary.
Marched to meals, marched to classes,
drilled in spare time to keep them out of
mischief, boys and girls were frequently
housed on the same campus, but in no
sense of the word "co-educated." Corporal
punishment reminiscent of colonial school
days was inflicted for even slight infractions
of the rules. Thus did we undertake to
"civilize" our wards—in an atmosphere
which must have made the most primitive
of Indian homes appear as paradise in
comparison. That this earlier generation of
Indian teachers accomplished anything by
their procedures, is a tribute to the personalities of those rugged and honest souls
amongst them who believed firmly in their
objectives and "won souls despite their
methods."
Not to be overly sentimental, imagine
your own little six year old (if you have
one) torn from you against your will and
conveyed to Mexico or China; forbidden
to speak English and among persons who
talk a foreign tongue and to whom he could
not make his wants known. Imagine all
his inbred habits of dress, bathing, care of
the hair, sleeping and eating violated. Picture him, as he begins to understand in some
degree the speech of his captors, learning
that everything that you, his parents, had
taught him was wrong and vicious. Imagine him punished when he sought communion with the God you had taught him
to love and trust. Imagine him at night,
herded into bed in a vast, cheerless, colorless room with a hundred other motherless,
homesick boys.
There is no need to push the contrast.
Either you have allowed yourself to experience it in imagination or you haven't.
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But our error didn't stop there.
We
kept the child—sometimes twelve long
years, or more—and then, like as not sent
him back to his reservation to readjust into
the tribal life. We justified our action by
assuming that an adolescent child could
seriously modify the culture pattern of his
adult group and could offer leadership to
the tribe in its advance toward civilization.
It didn't work, and we lamented his "reversion to the blanket," and the average
American talked about the strangeness of
the Indian who, after being introduced to
the refinements of civilization, appeared to
prefer his primitive and sometimes pagan
ways.
In analyzing this situation, let us recognize that the Indian child had been away
from his native culture most of his life.
He returned to find himself alien to his
family and his group. In a culture in which
age is respected and youth must prove itself, his very strangeness to all that counted with the tribe, became a liability. He
lacked the first necessities to tribal leadership: familiarity with custom, and the confidence of his people. The only possibility
open to him if he were to remain with the
group, or gain leadership, lay in identifying
himself as rapidly as possible with the tribe.
To do this, necessitated laying aside the
habits of civilization and learning the habits
of his people.
To make the situation more graphic, but
less serious than it actually was to the young
Indian, just imagine your brother or son
coming home green from college and trying
to remake the family habits. Listen to him
criticize mother's cooking, father's car or
business methods, big sister's makeup, and
grandfather's evening toddy. How long
would he be welcome, and how soon would
he be told to shut-up and learn to get on
with the family, or get out ?
Many of our old Indian school graduates
"went back to the blanket," and today,
having gained positions of leadership, are
influencing their people toward some of the
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American culture patterns which they feel
No matter how varied the types of stuare more desirable than the Indian way. dent may be or how various their several
Others were "lost to civilization."
individual personalities, education fails enIs this exaggeration? Probably not. tirely unless it provides them, each and all,
Many of the statements are based on the re- with a common intellectual denominator.
actions of older Indians to their own Indian The practice and policy of permitting the
school experiences. They have frequently student who is a mere child to choose his
stated the case even more vividly. Allow- own subjects of study without direction or
ing for over-emphasis here or there, it oversight, or to pursue those and only those
should be apparent that because it ignored which appeal to his taste or to his fancy, is
fundamental psychological and anthropolog- a complete denial of the whole educational
ical facts in the lives of our Indian children, process. This is what may be called the
the old boarding school was doomed to fail. rabbit-theory of education, according to
Many of its objectives we now believe to which any infant is encouraged to roam
have been wrong, but granted that the ob- about an enclosed field, nibbling here and
jectives might have been right, the set-up there at whatever root or flower or weed
may, for the moment, attract his attention
was calculated to defeat its own ends.
Fortunately, most of this is past history. or tempt his appetite. All this is described
Many of the boarding schools have gone. by the ludicrous term of self-expression.
Many of the remaining non-reservation Those who call this type of school work
schools have reformulated their objectives. progressive, reveal themselves as afloat on
The children are now drawn from contig- a sea of inexperience without chart or comuous tribes, and usually return home dur- pass or even rudder.
The youth thus deprived of the privilege
ing vacations. The reservation boarding
school, to the extent that it still exists, has of real instruction and real discipline, is sent
assumed a new purpose, keyed to the voca- into the world bereft of his great intellectual
tional needs of the pupil who will make his and moral inheritance. His own share of
living through the successful exploitation the world's intellectual and moral wealth
of the resources of his own home reserva- has been withheld from him. It is no wontion.—Indian Education, fortnightly publi- der that the best use he can so often find
cation, U. S. Office of Indian Affairs.
to make of his time is to try, by whatever
means he can devise, to share the material
wealth of some of his fellows.
INSTRUCTION IS NOT
With all this there has gone the tendency
EDUCATION
to confine judgment upon a pupil's progress
THE steady tendency toward the bu- in school to his technical performance at
reaucratic standardization and regi- formal examinations. Thus, a widespread
mentation of all school and college system of formulating the educational prowork which has now been going on in the cess in terms of points or hours, and of
United States for a full generation, has measuring educational progress by the mere
done and is doing serious damage to the results of periodical tests of work prescribed
cause of education. The American people for these points and hours, has been brought
are expending year by year hundreds of into existence. There could hardly be a
millions of dollars for the construction and more complete abdication of the teacher's
support of schools, the influence of which true function than that marked by practices
as reflected in the minds and characters of of this sort. The results are to be seen
so many of the millions entrusted to their in the untrained, undisciplined and even uncare, is very far from what it should be.
informed minds to be found in so great

